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Abstract

The use of audio-visual material in the second/foreign (L2) language classroom has been 
the focus of research in many studies to date, with findings generally pointing to benefits 
for the acquisition of the L2. However, to the best of our knowledge, using audio-visual 
material to lecture on the contents of Second Language Acquisition (SLA) courses in higher 
education, more specifically, in English Philology/English Studies has not been the focus of 
published research yet. Hence, the present study delves into the use of film and series 
excerpts, which showcase concepts in the field of SLA, to analyse and discuss contents in 
our university SLA classes. From the authors’ experience, using audio-visual material in 
such a context may yield benefits both for students (higher motivation and engagement) 
and for lecturers (more engaging, dynamic, and integrated lessons). 

Keywords: Audio-visual material, higher education, English Philology/English Studies, SLA 
courses.

1. INTRODUCTION

The use of audio-visual material in the second/foreign (L2) language classroom has been 
the focus of research in many studies to date. Findings generally point to the benefits of its 
use for the acquisition of the L2, as will be seen below. However, to the best of our 
knowledge, the use of audio-visual material to lecture on the contents of Second 
Language Acquisition (SLA) courses in higher education, more specifically, in English 
Philology/English Studies has not been the focus of published research yet. Therefore, the 
present study delves into the use of film and series excerpts that showcase issues in the 
field of SLA to analyse and discuss contents in university courses on SLA. 

Using audio-visual material in such a context may yield two main benefits, as we have 
experienced in our classes. First, from the students’ point of view, presenting them with 
realistic examples of theoretical issues that appear in their syllabus may enhance their 
motivation because they may establish a link between the university classroom and their 
daily lives where audio-visual material is part and parcel of it. Second, from the teachers’ 
perspective, the use of carefully selected clips may help them to organize classes where 
issues belonging to di�erent modules of the course can be integrated in the same class 
session. Our proposal, therefore, analyses several clips from films and series to be used in 
SLA courses in English Philology/English Studies and is structured in the following way. 
Section 2 presents the review of the literature dealing with technology as a pedagogical 
tool and the e�ects of audio-visual material in the L2 classroom. A�er this, in line with most 
research in the field, the most relevant features of audio-visual material that make it 

specifically urgent in the case of PG. In VPE we omit the whole predicate, so reconstruction 
or identification of the syntatic roles of VP constituents is not so urgent as it is in those cases 
of PG, in which the function of the remnants is mandatory. So, and this is our claim, the 
preference for shorter distance between the antecedent and the target of ellipsis, in 
particular in those cases of PG, can be justified by the fact that PG disprefers the insertion 
of IPs between the antecedent and the target clause. The insertion of IPs is considerably 
disruptive from the point of view of processing, so we need to ease processing and one way 
of doing this is by shortening this syntactic distance between the antecedent and the 
ellipsis site. 

As already pointed out, attention needs to be paid to information structure in further 
research. We should also pinpoint text-type di�erences, undertake a more fine-grained 
analysis of turns and of clause type/clause mode (di�erences between declarative, 
interrogative, tags, exclamative sentences).
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This chapter is organised as follows. Section 2 defines PAE and its main linguistic 
characteristics. Section 3 describes the data, whose statistical modelling is accounted for 
in Section 4. Section 5 summarises the study, reports the results and provides the 
interpretation of the findings.

2. PAE: DEFINITION AND LINGUISTIC FEATURES

PAE involves the ellipsis of verb phrases, adjective phrases, (noun or) determiner phrases 
or prepositional phrases a�er main verb be or have, auxiliaries be, have or do, modal 
auxiliaries or a�er the infinitival marker to (also a defective non-finite auxiliary verb in, 
among others, Pullum 1982; Gazdar et al. 1985; Levine 2012; Miller and Pullum 2014). Such 
structural choices are illustrated in the following examples of the PAE subtype VPE 
(adapted from Gandón-Chapela, 2020), which, as pointed out in Section 1, involves the 
ellipsis of the whole phrasal constituent:

beneficial for SLA courses are introduced. Section 3 includes the analysis of several clips 
that we have used to explain SLA issues in our own university classes together with a grid we 
designed to incorporate all the information for lecturers who might be interested in using 
the same material or who might want to take it as the starting point for the analysis of their 
own material. Section 4 collects some of the feedback from students a�er the experience. 
Finally, a brief conclusion is presented in section 5. 

2. REVIEW OF THE LITERATURE 

2.1 Technology as a pedagogical tool and audio-visual material in the L2 classroom

Nowadays technology is present in everybody’s life and has gradually been incorporated 
into education. From a pedagogical perspective, the main advantages that technological 
tools present are that they allow for the use of teaching materials that can be accessed 
online for free and that, according to their descriptors, are interactive and dynamic, bring 
about collaborative work and are user-friendly. However, as already pointed out by 
Rosen, Carrier and Cheever (2013) several years ago, technology can become a potential 
distraction for students and may encourage the use of unreliable sources and promote 
plagiarism, if the adequate references are not provided. As to teachers, technology may 
sometimes constitute a time-consuming activity when seeking the appropriate material, 
and especially if they have not had enough training in the use of technology. 

Notwithstanding, employing audio-visual material as one of the possible types of input 
favoured by technological advances has now become essential in the L2 classroom. 
YouTube videos, TED Talks, and series and film excerpts (as well as recent platforms like 
Twitch, or apps like TikTok, which are out of the scope of this paper) have been extensively 
used in classrooms, very o�en as supplementary material, because they provide 
appealing learning environments. Research studies have also incorporated such material 
to measure the acquisition of L2s. In this sense, findings have o�en point to the benefits of 
audio-visual material, as in the case of Gesa and Miralpeix (2022) for the acquisition of 
English as a foreign language (EFL) vocabulary, Pattemore and Muñoz (2020) for EFL 
grammar, and Pujadas and Muñoz (2020) for comprehension in EFL, to name but a few 
studies in our context. 

More recently, research has also addressed the acquisition of L2 pragmatics with the 
support of audio-visual material, both inside and outside the classroom context (see 
Sánchez-Hernández and Herráiz-Martínez 2018, Khazdouzian, Celaya and Barón 2021, 
Usó-Juan and Martínez-Flor 202, and Barón and Celaya 2022, among others). 
Furthermore, as claimed by Kramsch (2014) and by Benson (2015), audio-visual material 
promotes intercultural learning which, from our point of view, should be a relevant 
objective in pedagogy nowadays.

2.2 Audio-visual material for SLA courses

The description of audio-visual material above leads us to think that films and series may 
become an excellent tool in SLA content courses in English Philology/English Studies in our 
context. As stated by Park and Son (2009), audio-visual material presents language input 
and experiences in meaningful contexts. In relation to films and series, Bruti (2016) claims 
that they provide contextualized language and o�er similarities between fictional and 
real-life interactions. Besides, it is common knowledge that online audio-visual material of 
all types is extremely popular among the youth. 
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However, even if such features make films and series worth considering for courses on SLA, 
specific research on the way they depict SLA issues is still scarce. An exception is 
Young-Schotten (2005), who carries out a thorough analysis of how Spielberg’s film The 
Terminal depicts adult L2 acquisition in a naturalistic context through the main character 
(Viktor Navorski), who is forced to live in an airport for political reasons for a year. By 
means of many illustrative examples, the researcher also compares the way interlanguage 
is represented in this film to its representation in Curtis’ film Love Actually, the latter being 
“simply silly and The Terminal a work of genius in terms of their respective representations 
of human language” (Young-Schotten 2005, 3). Even if not SLA oriented, other studies such 
as Han’s (2022), where the researcher discusses an instance of translanguaging (in a poem 
in Portuguese) in the Chinese film Love a�er Love, can also be construed as representative 
of the analysis of SLA in films.

Despite its numerous advantages, the use of films and series to teach SLA contents at 
higher education has not been the object of published research yet. This is the reason why 
the present study explores the educational potential that films and series may bring to SLA 
courses in English Studies/English Philology, o�ering thus a new perspective on the use of 
such material, which, contrary to the case of university content courses, is nowadays a 
valuable tool in the teaching of L2s.

3. SLA TOPICS IN FILMS AND SERIES: A PROPOSAL

Our proposal (see Table 1 below) presents several clips that depict topics which are part 
of the syllabi in our SLA content courses, some of which we have already used in class with 
highly successful outcomes. As can be seen in Table 1, from le� to right, each of the seven 
columns provides essential information for teachers to decide which clip to use and also 
for students to understand the plot in case they have not seen the film or they are not 
familiar with the series: 1) title of the film or series; 2) link to the YouTube video, if available; 
3) summary of the plot in the scene to be used in class; 4) characters’ names; 5) specific 
area or chunk of language that is the target of analysis; 6) broad SLA topic; and 7) SLA 
subtopics depicted in the sample.
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Abstract

This chapter analyses Post-Auxiliary Ellipsis in Modern English through the statistical 
modelling of the variation between its two subtypes: Verb Phrase Ellipsis (VPE), in We don’t 
want to postpone the conference, but due to the pandemic we will postpone the conference, 
and Pseudogapping (PG), as in If you don’t tell me, you will tell your mum. VPE involves the 
ellipsis of the constituent following the licensor, whereas in PG a remnant is kept a�er the 
licensor. The research question addressed here is: what is the nature of the linguistic 
determinants that trigger either VPE or PG? Every example of VPE and PG in the Penn 
Parsed Corpus of Modern British English (PPCMBE) was analysed addressing a number of 
grammatical, semantic/discursive and processing linguistic predictors. A fixed-e�ects 
regression model, supported by Random Forests, determined the relative weight of the 
potential determinants of either VPE or PG in Modern English. 

Keywords: ellipsis, Post-Auxiliary Ellipsis, Verb Phrase Ellipsis, Pseudogapping, remnant, 
regression, corpus.

1. INTRODUCTION

The focus in this chapter is on Post-Auxiliary Ellipsis (PAE) (Sag 1976; Warner 1993; Miller 
2011; Miller and Pullum 2014), exemplified in (1) and (2), which respectively illustrate the 
PAE subtypes of Verb Phrase Ellipsis (VPE) and Pseudogapping (PG):

In VPE the whole constituent following the licensor is ellipsed, whereas in PG a remnant is 
kept a�er the licensor in the ellipsis site.

The case study reported here explores these elliptical constructions through the statistical 
modelling of the variation between the two subtypes of PAE in a corpus of Modern English. 
The research question addressed in this investigation is: what is the nature of the linguistic 
determinants that trigger PAE (VPE versus PG) in English?

26 We are grateful to the Spanish State Research Agency and the European Regional Development Fund (grant no. 
PID2020-117541GB-I00) and the Regional Government of Galicia (grant no. ED431C 2021/52). 

I have published a book but he hasn’t published a book. [VPE]
John called Sarah, and Mary did call Jane. [PG]

1.
2.
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that they provide contextualized language and o�er similarities between fictional and 
real-life interactions. Besides, it is common knowledge that online audio-visual material of 
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as Han’s (2022), where the researcher discusses an instance of translanguaging (in a poem 
in Portuguese) in the Chinese film Love a�er Love, can also be construed as representative 
of the analysis of SLA in films.

Despite its numerous advantages, the use of films and series to teach SLA contents at 
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the present study explores the educational potential that films and series may bring to SLA 
courses in English Studies/English Philology, o�ering thus a new perspective on the use of 
such material, which, contrary to the case of university content courses, is nowadays a 
valuable tool in the teaching of L2s.

3. SLA TOPICS IN FILMS AND SERIES: A PROPOSAL

Our proposal (see Table 1 below) presents several clips that depict topics which are part 
of the syllabi in our SLA content courses, some of which we have already used in class with 
highly successful outcomes. As can be seen in Table 1, from le� to right, each of the seven 
columns provides essential information for teachers to decide which clip to use and also 
for students to understand the plot in case they have not seen the film or they are not 
familiar with the series: 1) title of the film or series; 2) link to the YouTube video, if available; 
3) summary of the plot in the scene to be used in class; 4) characters’ names; 5) specific 
area or chunk of language that is the target of analysis; 6) broad SLA topic; and 7) SLA 
subtopics depicted in the sample.

In VPE the whole constituent following the licensor is ellipsed, whereas in PG a remnant is 
kept a�er the licensor in the ellipsis site.

The case study reported here explores these elliptical constructions through the statistical 
modelling of the variation between the two subtypes of PAE in a corpus of Modern English. 
The research question addressed in this investigation is: what is the nature of the linguistic 
determinants that trigger PAE (VPE versus PG) in English?

I have written a squib but he hasn’t [written a squib]VP.
John is tall but Sarah is not [tall]AP.
John is a doctor and Anne is [a doctor]DP too. 
Bill’s son is on the beach, although he shouldn’t be [on the beach]PP because he’s 
allergic to the sun.

3.
4.
5.
6.

Paul invited Patrick, and Monica did invite Julia.7.

Speaker A: Van Gogh’s work is beginning to impress me.
Speaker B: Well! It’s finally starting to ø. [VPE]
                      *It’s starting to ø me, too [PG] 

8.

I saw it and obviously so did Arnold, but nobody else could have. [VPE]
Speaker A: Cream rinse makes my hair get dirty faster. 
Speaker B: ??It may have mine once, too. [PG]

9.
10.

Unlike in VPE, in PG, the other subtype of VPE, a so-called remnant is le� expressed a�er 
ellipsis, as in (7):

The first step taken in order to analyse the variation between the two subtypes of PAE was 
to identify potential factors from the literature. Firstly, as shown in (8), in Present-Day 
English infinitival marker to is licensed in VPE (Levin 1986; Bos and Spenader 2011; Miller 
2014) and is not possible in PG. In fact, no instances of PG licensed by to have been 
reported in corpus studies on ellipsis, as Miller (2014) puts forward. This is instantiated in 
the following examples from Levin (1986, 54):

Secondly, whereas VPE can be licensed by more than one auxiliary in Present-Day English 
(see (9)), as a general rule PG cannot (Levin 1986; Hoeksema 2006; Miller 2014). Levin (1986, 
54) reports only one case of PG where there are two auxiliaries involved, here in (10).

Thirdly, as regards the type of syntactic linking between the ellipsis site and the clause 
containing the antecedent, VPE has been claimed to have the capacity to occur in both 
coordination (in (12)) and subordination contexts (as in (13) – versus (11), where the ellipsis 
and the antecedent clauses are not formally linked). However, the distribution of PG seems 
to be much more restrictive and the literature on the topic has pointed out that this 
construction is favoured in adverbial (mostly comparative) contexts (Hardt and Rambow 
2001; Nielsen 2005; Bos and Spenader 2011; Miller 2014), as shown in (14) and (15) 
(examples extracted from the PPCMBE):
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sometimes constitute a time-consuming activity when seeking the appropriate material, 
and especially if they have not had enough training in the use of technology. 

Notwithstanding, employing audio-visual material as one of the possible types of input 
favoured by technological advances has now become essential in the L2 classroom. 
YouTube videos, TED Talks, and series and film excerpts (as well as recent platforms like 
Twitch, or apps like TikTok, which are out of the scope of this paper) have been extensively 
used in classrooms, very o�en as supplementary material, because they provide 
appealing learning environments. Research studies have also incorporated such material 
to measure the acquisition of L2s. In this sense, findings have o�en point to the benefits of 
audio-visual material, as in the case of Gesa and Miralpeix (2022) for the acquisition of 
English as a foreign language (EFL) vocabulary, Pattemore and Muñoz (2020) for EFL 
grammar, and Pujadas and Muñoz (2020) for comprehension in EFL, to name but a few 
studies in our context. 

More recently, research has also addressed the acquisition of L2 pragmatics with the 
support of audio-visual material, both inside and outside the classroom context (see 
Sánchez-Hernández and Herráiz-Martínez 2018, Khazdouzian, Celaya and Barón 2021, 
Usó-Juan and Martínez-Flor 202, and Barón and Celaya 2022, among others). 
Furthermore, as claimed by Kramsch (2014) and by Benson (2015), audio-visual material 
promotes intercultural learning which, from our point of view, should be a relevant 
objective in pedagogy nowadays.

2.2 Audio-visual material for SLA courses

The description of audio-visual material above leads us to think that films and series may 
become an excellent tool in SLA content courses in English Philology/English Studies in our 
context. As stated by Park and Son (2009), audio-visual material presents language input 
and experiences in meaningful contexts. In relation to films and series, Bruti (2016) claims 
that they provide contextualized language and o�er similarities between fictional and 
real-life interactions. Besides, it is common knowledge that online audio-visual material of 
all types is extremely popular among the youth. 
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Fourthly, instances of voice mismatch have been considered among the determinants of 
PAE. The importance of checking this variable lies in the fact that in the literature it has 
been reported that while mismatches in voice between the antecedent and the ellipsis site 
are possible in VPE (Merchant 2008), as in (16), this is not true with PG, in (17).

However, even if such features make films and series worth considering for courses on SLA, 
specific research on the way they depict SLA issues is still scarce. An exception is 
Young-Schotten (2005), who carries out a thorough analysis of how Spielberg’s film The 
Terminal depicts adult L2 acquisition in a naturalistic context through the main character 
(Viktor Navorski), who is forced to live in an airport for political reasons for a year. By 
means of many illustrative examples, the researcher also compares the way interlanguage 
is represented in this film to its representation in Curtis’ film Love Actually, the latter being 
“simply silly and The Terminal a work of genius in terms of their respective representations 
of human language” (Young-Schotten 2005, 3). Even if not SLA oriented, other studies such 
as Han’s (2022), where the researcher discusses an instance of translanguaging (in a poem 
in Portuguese) in the Chinese film Love a�er Love, can also be construed as representative 
of the analysis of SLA in films.

Despite its numerous advantages, the use of films and series to teach SLA contents at 
higher education has not been the object of published research yet. This is the reason why 
the present study explores the educational potential that films and series may bring to SLA 
courses in English Studies/English Philology, o�ering thus a new perspective on the use of 
such material, which, contrary to the case of university content courses, is nowadays a 
valuable tool in the teaching of L2s.

3. SLA TOPICS IN FILMS AND SERIES: A PROPOSAL

Our proposal (see Table 1 below) presents several clips that depict topics which are part 
of the syllabi in our SLA content courses, some of which we have already used in class with 
highly successful outcomes. As can be seen in Table 1, from le� to right, each of the seven 
columns provides essential information for teachers to decide which clip to use and also 
for students to understand the plot in case they have not seen the film or they are not 
familiar with the series: 1) title of the film or series; 2) link to the YouTube video, if available; 
3) summary of the plot in the scene to be used in class; 4) characters’ names; 5) specific 
area or chunk of language that is the target of analysis; 6) broad SLA topic; and 7) SLA 
subtopics depicted in the sample.

In VPE the whole constituent following the licensor is ellipsed, whereas in PG a remnant is 
kept a�er the licensor in the ellipsis site.

The case study reported here explores these elliptical constructions through the statistical 
modelling of the variation between the two subtypes of PAE in a corpus of Modern English. 
The research question addressed in this investigation is: what is the nature of the linguistic 
determinants that trigger PAE (VPE versus PG) in English?

I can recollect nothing more to say. When my letter is gone, I suppose I shall. [no 
linking/dependency – VPE]
That I had received such from Edward also I need not mention; but I do, you see, 
because it is a pleasure. [coordination – VPE]
that he would not look upon us as Enemies, but do us all the Service he could. 
[relative-clause subordination – VPE]
but did not admire the strain of its poetry in general, though I did its morality. 
[adverbial subordination – PG]
A skilled florist will produce a finer e�ect with a few inexpensive blossoms than an 
unskilled one will with a cartload of choice material. [comparative subordination 
– PG]

11.

12.

13.

14.

15.

I wish heartily, said Wyatt, it was in my power to entertainactive your honour as 
you ought to be entertainedpassive. (PPCMBE) [VPE] 
*Klimt is admired by Abbypassive more than anyone does admire Kleeactive. 
(Merchant [2008, 169–70]) [PG] 

16.

17.

Fi�hly, the ana- versus cataphoric connection between the target and its antecedent has 
been claimed to play a role in the variation between VPE and PG since the cataphoric 
connection is only possible in the former subtype (Levin 1986; Hardt 1993; Bos and 
Spenader 2011; Miller 2014), as demonstrated in examples (18) and (19), taken from Levin 
(1986, 54).

Finally, the syntactic (in number of intervening Inflection Phrases or IPs) and the lexical (in 
number of words) distance between the antecedent and the target has also been used to 
characterise VPE (in (20) and (21)) versus PG (in (22)) (Hardt and Rambow 2001; Nielsen 
2005; Gandón-Chapela 2020) – see Section 5. 

Although it doesn’t always ø, it sometimes takes a long time to clean the hamster’s 
cage. [VPE, cataphoric]
*Although it doesn’t ø me, it takes Karen a long time to clean the hamster’s cage. 
[PG, cataphoric]

18.

19.

I have written a squib but I think that Mary hasn’t written a squib. [VPE: lexical (or 
word) distance: 6 words; syntactic (or sentential) distance: 1 IP]
John is talkative but Sarah is not talkative. [VPE: lexical distance: 4 words; syntactic 
distance: 0 IP]
Peter kissed Sonya, and Beth did kiss Jason. [PG: lexical distance: 4 words; 
syntactic distance: 0 IP]

20.

21.

22.

Part II: Language and Linguistics



XVIII. Using audio-visual material in Second 
Language Acquisition courses: An analysis for 
English Philology/English Studies
M. Luz Celaya1, Marian Amengual2, Alicia Martínez-Flor3, and Júlia Barón1

1Universitat de Barcelona, 2Universitat de les Illes Balears, and 3Universitat Jaume I
mluzcelaya@ub.edu, marian.amengual@uib.es, aflor@ang.uji.es, juliabaron@ub.edu

Abstract

The use of audio-visual material in the second/foreign (L2) language classroom has been 
the focus of research in many studies to date, with findings generally pointing to benefits 
for the acquisition of the L2. However, to the best of our knowledge, using audio-visual 
material to lecture on the contents of Second Language Acquisition (SLA) courses in higher 
education, more specifically, in English Philology/English Studies has not been the focus of 
published research yet. Hence, the present study delves into the use of film and series 
excerpts, which showcase concepts in the field of SLA, to analyse and discuss contents in 
our university SLA classes. From the authors’ experience, using audio-visual material in 
such a context may yield benefits both for students (higher motivation and engagement) 
and for lecturers (more engaging, dynamic, and integrated lessons). 

Keywords: Audio-visual material, higher education, English Philology/English Studies, SLA 
courses.

1. INTRODUCTION

The use of audio-visual material in the second/foreign (L2) language classroom has been 
the focus of research in many studies to date. Findings generally point to the benefits of its 
use for the acquisition of the L2, as will be seen below. However, to the best of our 
knowledge, the use of audio-visual material to lecture on the contents of Second 
Language Acquisition (SLA) courses in higher education, more specifically, in English 
Philology/English Studies has not been the focus of published research yet. Therefore, the 
present study delves into the use of film and series excerpts that showcase issues in the 
field of SLA to analyse and discuss contents in university courses on SLA. 

Using audio-visual material in such a context may yield two main benefits, as we have 
experienced in our classes. First, from the students’ point of view, presenting them with 
realistic examples of theoretical issues that appear in their syllabus may enhance their 
motivation because they may establish a link between the university classroom and their 
daily lives where audio-visual material is part and parcel of it. Second, from the teachers’ 
perspective, the use of carefully selected clips may help them to organize classes where 
issues belonging to di�erent modules of the course can be integrated in the same class 
session. Our proposal, therefore, analyses several clips from films and series to be used in 
SLA courses in English Philology/English Studies and is structured in the following way. 
Section 2 presents the review of the literature dealing with technology as a pedagogical 
tool and the e�ects of audio-visual material in the L2 classroom. A�er this, in line with most 
research in the field, the most relevant features of audio-visual material that make it 
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3. DATA

The examples of VPE and PG were retrieved from the 102 texts of the Penn Parsed Corpus 
of Modern British English (PPCMBE; Kroch et al. 2010), a corpus of 948,895 words of written 
Modern British English, dated 1700–1914. This parsed corpus adopts a syntactic tagset 
inspired by the Principles and Parameters model. Example (23) illustrates the way in which 
He did is parsed in the PPCMBE, where the covert object of did is linked to a (‘*’-)trace in 
initial position.

4. MODELLING THE DATA

This section describes the statistical modelling of the database described in Section 3 and 
the grammatical, semantic/discursive and processing linguistic predictors listed in Section 
2 that allowed us to analyse every example where variation between VPE and PG was 
potentially at work.

For technical reasons, not every determinant could enter the model. On the one hand, the 
low number of examples made us modify the predictor reflecting ‘syntactic linking’, in 
particular, the subordination subtypes relative-clause, adverbial and comparative 
subordination. Since we had few examples in some of these levels, we decided to group the 
subordination options together into one ‘subordination’ level. On the other hand, on other 
occasions the distribution of the examples per level was highly or fully categorical; an 

In order to undertake the statistical analysis of every instance of PAE in our data, a query 
algorithm was designed that relies on the syntactic parsing of PPCMBE (in (24)). This 
algorithm led to the retrieval of the relevant set of examples of PAE, with successful 
recall/precision rates that were calculated on a (balanced) pilot subcorpus on 12 texts 
(112,347 words; see Gandón-Chapela 2020, 75–76). A�er manual pruning, the database 
consisted of 976 and 86 instances of VPE and PG, respectively.

beneficial for SLA courses are introduced. Section 3 includes the analysis of several clips 
that we have used to explain SLA issues in our own university classes together with a grid we 
designed to incorporate all the information for lecturers who might be interested in using 
the same material or who might want to take it as the starting point for the analysis of their 
own material. Section 4 collects some of the feedback from students a�er the experience. 
Finally, a brief conclusion is presented in section 5. 

2. REVIEW OF THE LITERATURE 

2.1 Technology as a pedagogical tool and audio-visual material in the L2 classroom

Nowadays technology is present in everybody’s life and has gradually been incorporated 
into education. From a pedagogical perspective, the main advantages that technological 
tools present are that they allow for the use of teaching materials that can be accessed 
online for free and that, according to their descriptors, are interactive and dynamic, bring 
about collaborative work and are user-friendly. However, as already pointed out by 
Rosen, Carrier and Cheever (2013) several years ago, technology can become a potential 
distraction for students and may encourage the use of unreliable sources and promote 
plagiarism, if the adequate references are not provided. As to teachers, technology may 
sometimes constitute a time-consuming activity when seeking the appropriate material, 
and especially if they have not had enough training in the use of technology. 

Notwithstanding, employing audio-visual material as one of the possible types of input 
favoured by technological advances has now become essential in the L2 classroom. 
YouTube videos, TED Talks, and series and film excerpts (as well as recent platforms like 
Twitch, or apps like TikTok, which are out of the scope of this paper) have been extensively 
used in classrooms, very o�en as supplementary material, because they provide 
appealing learning environments. Research studies have also incorporated such material 
to measure the acquisition of L2s. In this sense, findings have o�en point to the benefits of 
audio-visual material, as in the case of Gesa and Miralpeix (2022) for the acquisition of 
English as a foreign language (EFL) vocabulary, Pattemore and Muñoz (2020) for EFL 
grammar, and Pujadas and Muñoz (2020) for comprehension in EFL, to name but a few 
studies in our context. 

More recently, research has also addressed the acquisition of L2 pragmatics with the 
support of audio-visual material, both inside and outside the classroom context (see 
Sánchez-Hernández and Herráiz-Martínez 2018, Khazdouzian, Celaya and Barón 2021, 
Usó-Juan and Martínez-Flor 202, and Barón and Celaya 2022, among others). 
Furthermore, as claimed by Kramsch (2014) and by Benson (2015), audio-visual material 
promotes intercultural learning which, from our point of view, should be a relevant 
objective in pedagogy nowadays.

2.2 Audio-visual material for SLA courses

The description of audio-visual material above leads us to think that films and series may 
become an excellent tool in SLA content courses in English Philology/English Studies in our 
context. As stated by Park and Son (2009), audio-visual material presents language input 
and experiences in meaningful contexts. In relation to films and series, Bruti (2016) claims 
that they provide contextualized language and o�er similarities between fictional and 
real-life interactions. Besides, it is common knowledge that online audio-visual material of 
all types is extremely popular among the youth. 

example of this is the infinitival marker to of the predictor ‘licensor’, which, as already 
pointed out in Section 2, is only possible with VPE. Since we did not have full variation here 
with respect to this variable, we had to get rid of the predictor as a whole. The definitive 
design of the database is given in (25).

However, even if such features make films and series worth considering for courses on SLA, 
specific research on the way they depict SLA issues is still scarce. An exception is 
Young-Schotten (2005), who carries out a thorough analysis of how Spielberg’s film The 
Terminal depicts adult L2 acquisition in a naturalistic context through the main character 
(Viktor Navorski), who is forced to live in an airport for political reasons for a year. By 
means of many illustrative examples, the researcher also compares the way interlanguage 
is represented in this film to its representation in Curtis’ film Love Actually, the latter being 
“simply silly and The Terminal a work of genius in terms of their respective representations 
of human language” (Young-Schotten 2005, 3). Even if not SLA oriented, other studies such 
as Han’s (2022), where the researcher discusses an instance of translanguaging (in a poem 
in Portuguese) in the Chinese film Love a�er Love, can also be construed as representative 
of the analysis of SLA in films.

Despite its numerous advantages, the use of films and series to teach SLA contents at 
higher education has not been the object of published research yet. This is the reason why 
the present study explores the educational potential that films and series may bring to SLA 
courses in English Studies/English Philology, o�ering thus a new perspective on the use of 
such material, which, contrary to the case of university content courses, is nowadays a 
valuable tool in the teaching of L2s.

3. SLA TOPICS IN FILMS AND SERIES: A PROPOSAL

Our proposal (see Table 1 below) presents several clips that depict topics which are part 
of the syllabi in our SLA content courses, some of which we have already used in class with 
highly successful outcomes. As can be seen in Table 1, from le� to right, each of the seven 
columns provides essential information for teachers to decide which clip to use and also 
for students to understand the plot in case they have not seen the film or they are not 
familiar with the series: 1) title of the film or series; 2) link to the YouTube video, if available; 
3) summary of the plot in the scene to be used in class; 4) characters’ names; 5) specific 
area or chunk of language that is the target of analysis; 6) broad SLA topic; and 7) SLA 
subtopics depicted in the sample.

He did.
(IP-SUB (NP-OB1 *T*-1)
   (NP-SBJ (PRO he))
   (DOD did)
   (VB *)))))
(. .))

23.

Query24.
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education, more specifically, in English Philology/English Studies has not been the focus of 
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1. INTRODUCTION

The use of audio-visual material in the second/foreign (L2) language classroom has been 
the focus of research in many studies to date. Findings generally point to the benefits of its 
use for the acquisition of the L2, as will be seen below. However, to the best of our 
knowledge, the use of audio-visual material to lecture on the contents of Second 
Language Acquisition (SLA) courses in higher education, more specifically, in English 
Philology/English Studies has not been the focus of published research yet. Therefore, the 
present study delves into the use of film and series excerpts that showcase issues in the 
field of SLA to analyse and discuss contents in university courses on SLA. 

Using audio-visual material in such a context may yield two main benefits, as we have 
experienced in our classes. First, from the students’ point of view, presenting them with 
realistic examples of theoretical issues that appear in their syllabus may enhance their 
motivation because they may establish a link between the university classroom and their 
daily lives where audio-visual material is part and parcel of it. Second, from the teachers’ 
perspective, the use of carefully selected clips may help them to organize classes where 
issues belonging to di�erent modules of the course can be integrated in the same class 
session. Our proposal, therefore, analyses several clips from films and series to be used in 
SLA courses in English Philology/English Studies and is structured in the following way. 
Section 2 presents the review of the literature dealing with technology as a pedagogical 
tool and the e�ects of audio-visual material in the L2 classroom. A�er this, in line with most 
research in the field, the most relevant features of audio-visual material that make it 

specifically urgent in the case of PG. In VPE we omit the whole predicate, so reconstruction 
or identification of the syntatic roles of VP constituents is not so urgent as it is in those cases 
of PG, in which the function of the remnants is mandatory. So, and this is our claim, the 
preference for shorter distance between the antecedent and the target of ellipsis, in 
particular in those cases of PG, can be justified by the fact that PG disprefers the insertion 
of IPs between the antecedent and the target clause. The insertion of IPs is considerably 
disruptive from the point of view of processing, so we need to ease processing and one way 
of doing this is by shortening this syntactic distance between the antecedent and the 
ellipsis site. 

As already pointed out, attention needs to be paid to information structure in further 
research. We should also pinpoint text-type di�erences, undertake a more fine-grained 
analysis of turns and of clause type/clause mode (di�erences between declarative, 
interrogative, tags, exclamative sentences).
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example of this is the infinitival marker to of the predictor ‘licensor’, which, as already 
pointed out in Section 2, is only possible with VPE. Since we did not have full variation here 
with respect to this variable, we had to get rid of the predictor as a whole. The definitive 
design of the database is given in (25).

However, even if such features make films and series worth considering for courses on SLA, 
specific research on the way they depict SLA issues is still scarce. An exception is 
Young-Schotten (2005), who carries out a thorough analysis of how Spielberg’s film The 
Terminal depicts adult L2 acquisition in a naturalistic context through the main character 
(Viktor Navorski), who is forced to live in an airport for political reasons for a year. By 
means of many illustrative examples, the researcher also compares the way interlanguage 
is represented in this film to its representation in Curtis’ film Love Actually, the latter being 
“simply silly and The Terminal a work of genius in terms of their respective representations 
of human language” (Young-Schotten 2005, 3). Even if not SLA oriented, other studies such 
as Han’s (2022), where the researcher discusses an instance of translanguaging (in a poem 
in Portuguese) in the Chinese film Love a�er Love, can also be construed as representative 
of the analysis of SLA in films.

Despite its numerous advantages, the use of films and series to teach SLA contents at 
higher education has not been the object of published research yet. This is the reason why 
the present study explores the educational potential that films and series may bring to SLA 
courses in English Studies/English Philology, o�ering thus a new perspective on the use of 
such material, which, contrary to the case of university content courses, is nowadays a 
valuable tool in the teaching of L2s.

3. SLA TOPICS IN FILMS AND SERIES: A PROPOSAL

Our proposal (see Table 1 below) presents several clips that depict topics which are part 
of the syllabi in our SLA content courses, some of which we have already used in class with 
highly successful outcomes. As can be seen in Table 1, from le� to right, each of the seven 
columns provides essential information for teachers to decide which clip to use and also 
for students to understand the plot in case they have not seen the film or they are not 
familiar with the series: 1) title of the film or series; 2) link to the YouTube video, if available; 
3) summary of the plot in the scene to be used in class; 4) characters’ names; 5) specific 
area or chunk of language that is the target of analysis; 6) broad SLA topic; and 7) SLA 
subtopics depicted in the sample.

25.

The database contains the response variable ‘type’, with the two levels of PAE: ‘VPE’ and 
‘PG’, and a number of independent predictors:

The data were modelled through fixed-e�ects binomial regression (functions ‘glm’/‘lrm’ in 
R), which was responsible for detecting which predictors strongly explain the variation and 
which do not. Mutual collinearity (through the functions ‘alias’ and ‘vif’) proved not to be 
severe, only moderate (vif < 4.02) between the two ‘distance’ predictors. The 
backward-stepwise reduction of predictors, which was used to compare the AIC values of 
enriched and reduced models, allowed us to discard two variables that did not contribute 
significantly to the explanation of the variation, namely ‘mismatch’ and ‘aux_licensor’. In 
other words, the explanatory power of the model with all the variables is not significantly 
di�erent from the explanatory power of the model without these two variables. Besides, 
the C-index (0.813) of the definitive model in (26) indicates that the latter is very robust and 
explains the vast majority of the examples of the variation.

The dichotomous ‘aux_licensor’ (auxiliary before the licensor) predictor with two 
levels: ‘yes’ (presence of auxiliary plus licensor) and ‘no’

The di�erent levels of syntactic ‘linking’: ‘coord(ination)’, ‘subord(ination)’ and 
‘di�_sentence’ (no linking/dependency)

The two distance variables: syntactic distance (‘distance_ip’), measuring the 
number of IPs between the antecedent and the ellipsis site, and lexical distance 
(‘distance_word’), reflecting the number of words between the target and the 
source of ellipsis

The ‘phoric’ predictor expressing the ‘ana(phoric)’ or ‘cata(phoric)’ connection 
between the antecedent and the target of ellipsis

The possibility of ‘voice’ mismatch, also dichotomous: ‘same’ voice and voice 
‘mismatch’
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for the acquisition of the L2. However, to the best of our knowledge, using audio-visual 
material to lecture on the contents of Second Language Acquisition (SLA) courses in higher 
education, more specifically, in English Philology/English Studies has not been the focus of 
published research yet. Hence, the present study delves into the use of film and series 
excerpts, which showcase concepts in the field of SLA, to analyse and discuss contents in 
our university SLA classes. From the authors’ experience, using audio-visual material in 
such a context may yield benefits both for students (higher motivation and engagement) 
and for lecturers (more engaging, dynamic, and integrated lessons). 
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1. INTRODUCTION

The use of audio-visual material in the second/foreign (L2) language classroom has been 
the focus of research in many studies to date. Findings generally point to the benefits of its 
use for the acquisition of the L2, as will be seen below. However, to the best of our 
knowledge, the use of audio-visual material to lecture on the contents of Second 
Language Acquisition (SLA) courses in higher education, more specifically, in English 
Philology/English Studies has not been the focus of published research yet. Therefore, the 
present study delves into the use of film and series excerpts that showcase issues in the 
field of SLA to analyse and discuss contents in university courses on SLA. 

Using audio-visual material in such a context may yield two main benefits, as we have 
experienced in our classes. First, from the students’ point of view, presenting them with 
realistic examples of theoretical issues that appear in their syllabus may enhance their 
motivation because they may establish a link between the university classroom and their 
daily lives where audio-visual material is part and parcel of it. Second, from the teachers’ 
perspective, the use of carefully selected clips may help them to organize classes where 
issues belonging to di�erent modules of the course can be integrated in the same class 
session. Our proposal, therefore, analyses several clips from films and series to be used in 
SLA courses in English Philology/English Studies and is structured in the following way. 
Section 2 presents the review of the literature dealing with technology as a pedagogical 
tool and the e�ects of audio-visual material in the L2 classroom. A�er this, in line with most 
research in the field, the most relevant features of audio-visual material that make it 
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beneficial for SLA courses are introduced. Section 3 includes the analysis of several clips 
that we have used to explain SLA issues in our own university classes together with a grid we 
designed to incorporate all the information for lecturers who might be interested in using 
the same material or who might want to take it as the starting point for the analysis of their 
own material. Section 4 collects some of the feedback from students a�er the experience. 
Finally, a brief conclusion is presented in section 5. 

2. REVIEW OF THE LITERATURE 

2.1 Technology as a pedagogical tool and audio-visual material in the L2 classroom

Nowadays technology is present in everybody’s life and has gradually been incorporated 
into education. From a pedagogical perspective, the main advantages that technological 
tools present are that they allow for the use of teaching materials that can be accessed 
online for free and that, according to their descriptors, are interactive and dynamic, bring 
about collaborative work and are user-friendly. However, as already pointed out by 
Rosen, Carrier and Cheever (2013) several years ago, technology can become a potential 
distraction for students and may encourage the use of unreliable sources and promote 
plagiarism, if the adequate references are not provided. As to teachers, technology may 
sometimes constitute a time-consuming activity when seeking the appropriate material, 
and especially if they have not had enough training in the use of technology. 

Notwithstanding, employing audio-visual material as one of the possible types of input 
favoured by technological advances has now become essential in the L2 classroom. 
YouTube videos, TED Talks, and series and film excerpts (as well as recent platforms like 
Twitch, or apps like TikTok, which are out of the scope of this paper) have been extensively 
used in classrooms, very o�en as supplementary material, because they provide 
appealing learning environments. Research studies have also incorporated such material 
to measure the acquisition of L2s. In this sense, findings have o�en point to the benefits of 
audio-visual material, as in the case of Gesa and Miralpeix (2022) for the acquisition of 
English as a foreign language (EFL) vocabulary, Pattemore and Muñoz (2020) for EFL 
grammar, and Pujadas and Muñoz (2020) for comprehension in EFL, to name but a few 
studies in our context. 

More recently, research has also addressed the acquisition of L2 pragmatics with the 
support of audio-visual material, both inside and outside the classroom context (see 
Sánchez-Hernández and Herráiz-Martínez 2018, Khazdouzian, Celaya and Barón 2021, 
Usó-Juan and Martínez-Flor 202, and Barón and Celaya 2022, among others). 
Furthermore, as claimed by Kramsch (2014) and by Benson (2015), audio-visual material 
promotes intercultural learning which, from our point of view, should be a relevant 
objective in pedagogy nowadays.

2.2 Audio-visual material for SLA courses

The description of audio-visual material above leads us to think that films and series may 
become an excellent tool in SLA content courses in English Philology/English Studies in our 
context. As stated by Park and Son (2009), audio-visual material presents language input 
and experiences in meaningful contexts. In relation to films and series, Bruti (2016) claims 
that they provide contextualized language and o�er similarities between fictional and 
real-life interactions. Besides, it is common knowledge that online audio-visual material of 
all types is extremely popular among the youth. 

However, even if such features make films and series worth considering for courses on SLA, 
specific research on the way they depict SLA issues is still scarce. An exception is 
Young-Schotten (2005), who carries out a thorough analysis of how Spielberg’s film The 
Terminal depicts adult L2 acquisition in a naturalistic context through the main character 
(Viktor Navorski), who is forced to live in an airport for political reasons for a year. By 
means of many illustrative examples, the researcher also compares the way interlanguage 
is represented in this film to its representation in Curtis’ film Love Actually, the latter being 
“simply silly and The Terminal a work of genius in terms of their respective representations 
of human language” (Young-Schotten 2005, 3). Even if not SLA oriented, other studies such 
as Han’s (2022), where the researcher discusses an instance of translanguaging (in a poem 
in Portuguese) in the Chinese film Love a�er Love, can also be construed as representative 
of the analysis of SLA in films.

Despite its numerous advantages, the use of films and series to teach SLA contents at 
higher education has not been the object of published research yet. This is the reason why 
the present study explores the educational potential that films and series may bring to SLA 
courses in English Studies/English Philology, o�ering thus a new perspective on the use of 
such material, which, contrary to the case of university content courses, is nowadays a 
valuable tool in the teaching of L2s.

3. SLA TOPICS IN FILMS AND SERIES: A PROPOSAL

Our proposal (see Table 1 below) presents several clips that depict topics which are part 
of the syllabi in our SLA content courses, some of which we have already used in class with 
highly successful outcomes. As can be seen in Table 1, from le� to right, each of the seven 
columns provides essential information for teachers to decide which clip to use and also 
for students to understand the plot in case they have not seen the film or they are not 
familiar with the series: 1) title of the film or series; 2) link to the YouTube video, if available; 
3) summary of the plot in the scene to be used in class; 4) characters’ names; 5) specific 
area or chunk of language that is the target of analysis; 6) broad SLA topic; and 7) SLA 
subtopics depicted in the sample.

Random Forests was used to produce the conditional importance graph in Figure 1, with 
an outstanding C-index (0.852). In a visual way, this graph tells us that out of the four 
variables that eventually entered the model, two of them, syntactic linking (involving the 
levels of coordination, subordination and lack of dependency) and the ana-/cataphoric 
connection between the antecedent and the ellipsis site are close to the ‘0’ level, which 
means that they are not su�ciently explanatory. Therefore, the only variables that could 
strongly explain the variation were the distance variables reflecting syntactic distance, 
measured in number of intervening IPs, and lexical distance, computed by means of the 
number of words attested between the antecedent and the target of ellipsis.

Let us now focus on, for example, the strong predictor of syntactic distance. The e�ects 
plot in Figure 2 shows the behaviour of the (95%-confidence) correlation between the 
types of PAE, that is, either VPE or PG, and syntactic distance. The vertical axis marshals the 
continuum between PG, in higher position, and VPE, in lower position. The horizontal axis 
reflects the number of IPs attested in our data occurring between the antecedent and the 
target of ellipsis. Moving on from PG (higher position) to VPE (lower position in this axis) is 
accompanied by an increase in syntactic distance, that is, in the number of IPs occurring 
between the antecedent and the ellipsis site.

26.

Figure 1: Conditional importance of variables
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The use of audio-visual material in the second/foreign (L2) language classroom has been 
the focus of research in many studies to date. Findings generally point to the benefits of its 
use for the acquisition of the L2, as will be seen below. However, to the best of our 
knowledge, the use of audio-visual material to lecture on the contents of Second 
Language Acquisition (SLA) courses in higher education, more specifically, in English 
Philology/English Studies has not been the focus of published research yet. Therefore, the 
present study delves into the use of film and series excerpts that showcase issues in the 
field of SLA to analyse and discuss contents in university courses on SLA. 

Using audio-visual material in such a context may yield two main benefits, as we have 
experienced in our classes. First, from the students’ point of view, presenting them with 
realistic examples of theoretical issues that appear in their syllabus may enhance their 
motivation because they may establish a link between the university classroom and their 
daily lives where audio-visual material is part and parcel of it. Second, from the teachers’ 
perspective, the use of carefully selected clips may help them to organize classes where 
issues belonging to di�erent modules of the course can be integrated in the same class 
session. Our proposal, therefore, analyses several clips from films and series to be used in 
SLA courses in English Philology/English Studies and is structured in the following way. 
Section 2 presents the review of the literature dealing with technology as a pedagogical 
tool and the e�ects of audio-visual material in the L2 classroom. A�er this, in line with most 
research in the field, the most relevant features of audio-visual material that make it 

specifically urgent in the case of PG. In VPE we omit the whole predicate, so reconstruction 
or identification of the syntatic roles of VP constituents is not so urgent as it is in those cases 
of PG, in which the function of the remnants is mandatory. So, and this is our claim, the 
preference for shorter distance between the antecedent and the target of ellipsis, in 
particular in those cases of PG, can be justified by the fact that PG disprefers the insertion 
of IPs between the antecedent and the target clause. The insertion of IPs is considerably 
disruptive from the point of view of processing, so we need to ease processing and one way 
of doing this is by shortening this syntactic distance between the antecedent and the 
ellipsis site. 

As already pointed out, attention needs to be paid to information structure in further 
research. We should also pinpoint text-type di�erences, undertake a more fine-grained 
analysis of turns and of clause type/clause mode (di�erences between declarative, 
interrogative, tags, exclamative sentences).
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5. DISCUSSION AND INTERPRETATION OF FINDINGS

Even though we are aware that the major linguistic factor accounting for the di�erences 
between VPE and PG is, respectively, the lack or the occurrence of a (commonly 
contrastive) remnant in the ellipsis site, which has consequences for the way in which, for 
example, information is structured in contexts of PAE, in this study we aimed at accounting 
for the contribution of other linguistic variables to the variation VPE versus PG in Modern 
English.

Adopting a number of quantifiable variables from the literature, we categorised the 
corpus examples and applied a widely-accepted statistical model to the data. 
Unfortunately, one of the predictors, licensor to, proved to be categorical with VPE, so it 
was not considered an alternative of the variation. Other variables were poor factors of 
the variation, namely the presence of an auxiliary before the licensor, voice mismatch, the 
ana-/cataphoric connection between the antecedent and the ellipsis site, and 
syntactic-linking choices (coordination, subordination or lack of formal dependency). 
Finally, the major contribution in this study was the significant weight of the distance 
predictors, that is, syntactic and lexical distance, which proved to be very strong 
contributors to the variation between VPE and PG.

The qualitative interpretation of the facts revealed by the statistical model allows us to 
claim that the variation between VPE and PG is not strongly subjected to grammatical, 
systematic, language-internal forces, and is not significantly conditioned by semantic 
factors either. On the contrary, VPE/PG choice is strongly explained by reference to 
processing demands. To illustrate this, the model demonstrated that when we have longer 
distance between the antecedent and the ellipsis site, we have more chances of VPE. When 
the distance is shorter, we have more chances of PG. Let us bear in mind that the main 
di�erence between VPE and PG is that we have a remnant in the latter. This remnant fulfils 
a specific syntactic function in its clause. In order to reconstruct the syntax (and meaning) 
of the ellipsis site, that is, in order to associate the remnant with its correct syntactic 
function, we need to retain the syntactic structure of the antecedent clause. This is 
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higher education has not been the object of published research yet. This is the reason why 
the present study explores the educational potential that films and series may bring to SLA 
courses in English Studies/English Philology, o�ering thus a new perspective on the use of 
such material, which, contrary to the case of university content courses, is nowadays a 
valuable tool in the teaching of L2s.

3. SLA TOPICS IN FILMS AND SERIES: A PROPOSAL

Our proposal (see Table 1 below) presents several clips that depict topics which are part 
of the syllabi in our SLA content courses, some of which we have already used in class with 
highly successful outcomes. As can be seen in Table 1, from le� to right, each of the seven 
columns provides essential information for teachers to decide which clip to use and also 
for students to understand the plot in case they have not seen the film or they are not 
familiar with the series: 1) title of the film or series; 2) link to the YouTube video, if available; 
3) summary of the plot in the scene to be used in class; 4) characters’ names; 5) specific 
area or chunk of language that is the target of analysis; 6) broad SLA topic; and 7) SLA 
subtopics depicted in the sample.

Figure 2: E�ects plot of syntactic distance
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specifically urgent in the case of PG. In VPE we omit the whole predicate, so reconstruction 
or identification of the syntatic roles of VP constituents is not so urgent as it is in those cases 
of PG, in which the function of the remnants is mandatory. So, and this is our claim, the 
preference for shorter distance between the antecedent and the target of ellipsis, in 
particular in those cases of PG, can be justified by the fact that PG disprefers the insertion 
of IPs between the antecedent and the target clause. The insertion of IPs is considerably 
disruptive from the point of view of processing, so we need to ease processing and one way 
of doing this is by shortening this syntactic distance between the antecedent and the 
ellipsis site. 

As already pointed out, attention needs to be paid to information structure in further 
research. We should also pinpoint text-type di�erences, undertake a more fine-grained 
analysis of turns and of clause type/clause mode (di�erences between declarative, 
interrogative, tags, exclamative sentences).
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